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· Project synopsis:

This exemplar documents and extends work done in the beginning of 1999 when Graduate Qualities were introduced to students in all Division of Business and Enterprise core subjects during orientation week tutorials, lectures and information sessions.  Reflections on the experiences of tutors and outcomes for students, based around the 1999 trial of distributing Graduate Qualities leaflets, will form the basis of recommendations for the future which will allow extension of this process to other subjects and other Divisions.

An inventory of student learning styles has also been developed and tested with students at enrolment in semester one, 2000.  While funding for the initial development of the inventory was provided from a CUTSD grant, implementation of the results from the inventory was begun in this project.  The results of this inventory have been used to inform and complement the process of introducing students to Graduate Qualities by providing direct assistance to support student's life-long learning in collaborative learning workshops.  Thus an important dimension of Graduate Qualities has been directly linked to the conduct and content of classes conducted in a core Division subject. 

· Introduction and rationale for project

Graduate Qualities were first debated in the university in 1995 and subsequently adopted at academic board in May 1996.  During the later half of 1996 Graduate Qualities began to be adopted by course and subject developers.  The process of implementing the mainstreaming of Graduate Qualities into teaching and learning environment of subjects and courses has been slowly proceeding since 1996.  However, until semester 1, 1999 students at the university have remained largely unaware of the impact of the Graduate Qualities framework.  The purpose of this exemplar is to demonstrate the processes used in the Division of Business and Enterprise, and in particular in the Bachelor of Business (International Business), to introduce students to the framework that staff have been using to develop subjects and courses over a four year period.  It is important that students should be made aware of the impact of Graduate Qualities on the daily activities in their subjects and that they use this valuable framework to further their studies and ultimately to enhance their prospects of employment both during their studies and after graduation.  

· Explanation of the process adopted

The process began with seven first year Division core subjects and was later extended to other key subjects in the Bachelor of International Business.  

The process adopted consisted of several stages:

1. An educative process (workshops) conducted by Flexible Learning Centre staff to inform staff from the Division about the nature and intent of the Graduate Qualities framework

2. A further more detailed educative process to inform the seven subject coordinators of the core subjects.  This process was largely conducted in a series of meetings with the Quality Improvement Plan for Teaching and Learning (QIPTL) group, already long established in the Division, and culminating in a half-day workshop where ideas were brainstormed.

3. The idea then germinated in the QIPTL group that students should be more involved in these developments.  It was subsequently decided to introduce tutorials in week one of the semester for all of these subjects.  These tutorials would be centred on introducing students to Graduate Qualities.  As there were seven subjects (the eighth core subject coordinator was already holding week one practicals and was not included) and seven Graduate Qualities each subject was assigned (with agreement by coordinators) a quality to feature in these tutorials.  

4. It was further decided to promote Graduate Qualities to first year students at Orientation so that they would be familiar with the general concepts before week one.  

5. To facilitate stages three and four the Flexible Learning Centre (FLC) produced graduate quality leaflets written in language designed to be readable for students.  They produced an overall leaflet explaining the overall framework, which we included in orientation folders at the beginning of semester 1, 1999.  Students were referred to this leaflet several times throughout Division orientation sessions.  FLC staff also produced seven individual leaflets designed to more specifically cover each individual quality, which were used in each of the tutorials.  These leaflets were distributed to the relevant subject coordinators just prior to week one.  A short training session for coordinators was held by FLC staff to outline the purpose of the leaflets.

6. A survey of student reactions to the Graduate Qualities leaflets was undertaken in semester 1, 1999.  Results of an analysis of this survey in three core subjects are summarised in Appendix one.  Whilst most staff were supportive of the idea of introducing leaflets to students in the early weeks of semester, two common issues emerged.  The first was of information overload for new first year students and the likelihood of these leaflets being lost in the vast amount of paper work that students receive.  This is a difficult issue to argue and to combat and may only be overcome with academic staff emphasising the importance of these qualities to student experience at university.  The second was the issue of the density and layout of the material in the leaflets and the appropriateness for a student audience.  As a consequence of this feedback the leaflets were rewritten in 2000 to be more student friendly.  Also a more attractive ‘glossy’ pamphlet version of the introductory leaflet was introduced in 2000 along with posters.

7. The convenor of QIPTL also undertook to provide a sample 'week one' tutorial (enclosed as Appendix two) to give coordinators a better idea of how these week one tutorials may be conducted.  This sample was not prescriptive but developed in order to generate ideas.  It included:

· Introduction/icebreaker

· Student needs in the subject

· Graduate quality exercise (with suggestions)

· Conclusion

Each of the four parts of the tutorial was allocated suggested times for dividing up an hour session.

8. Following the production of this sample each of the coordinators produced their own tutorial.  Examples of four of the seven tutorials are included in Appendix three.

9. In conjunction with this process another very large project has been undertaken in each of the Division core subjects.  This process is not the subject of this report so will be only mentioned briefly.  Each of the core subjects has undertaken (or is in the process of undertaking) a complete redevelopment of the subject's teaching and learning environment using the graduate quality framework.  These redevelopments usually take one semester to accomplish with changes made in the following semester.  The process involves meetings every two to three weeks with subject coordinators, staff developers, learning advisers and QIPTL members.  All aspects of the subject from class structure, textbooks, teaching methodology and assessment are examined.  The graduate quality framework is at the forefront of these changes.  The staff developer involved in these meetings has developed a grid that shows the links between Graduate Qualities, subject aims and objectives, teaching methodology and assessment.  Subject coordinators to rework their subjects then used the grid.  As an example, this framework for two Accounting subjects, Accounting, Decision and Accountability and Issues in Accounting Theory is included in Appendix four.  

In order to facilitate reporting of this development and the above mentioned changes to students, a section on Graduate Qualities was included in the standard subject Information Booklet proforma developed in the Division.  This proforma, originally developed in 1999 in order to standardise the provision of assessment information, includes a section where subject coordinators elaborate on the opportunities provided to students in the subject teaching and assessment practices.  This section of the booklet is included as Appendix five along with an example taken from Economic Environment.

10. Linked to the above nine steps a parallel development has occurred. This development involves a Student Inventory (originally funded from a CUTSD grant project) designed to assess the learning styles of students who are about to embark on first year study.  Excerpts of some of the questions from this inventory are included in appendix six.  This instrument involves an inventory of questions, which were given to a pilot group of students at enrolment.  It asks students questions about how they learn.  Students at risk are then identified and on the basis of this identification are provided with assistance in specially designed tutorial classes.  This intervention consists of forming special tutorial groups in which students are introduced to techniques designed to improve the way they learn at university.  Specialist tutors have been utilised so that contents as well as process are covered in detail. This intervention is designed to especially improve the life-long learning skills of students who may have developed bad learning approaches from their previous educational experiences or those students who initially lack the fundamental learning skills necessary for success at university. Should the pilot project prove successful, it is hope to expand this approach to include all students enrolling in the core Division subject.

11. The next challenge is to extend the process (covered in steps one to nine) from first year to second and third year subjects.  This redevelopment is already under way to a limited extent with three Division subjects targeted for special assistance and some others worked on individually by subject coordinators.  As an example, Forecasting and Business Analysis, a core second year subject in the Bachelor of International Business, has undergone this detailed process in semester 2, 1999.  This intervention was at the request of the subject coordinator.  The aim of the intervention is to improve teaching and learning processes for students particularly to increase their time on task in the subject.  In doing so the subject was redeveloped using a graduate quality framework in such a way that the level of attainment of the relevant Graduate Qualities was extended from their first year base.  One example involves graduate quality four, on collaborative learning, which was introduced in first year in Economic Environment with extensive teaching on how to work successfully in groups.  Students in Forecasting and Business Analysis are then expected to have begun to develop these skills and to fine-tune them by working on a major project in groups.  In this example students are expected to work through a seven step process including submitting a team agreement and an expression of interest in much the same way as would be required to submit a tender in a real world situation.  They are then expected to submit an interim and a final group report.  The success of their group work is a very important part of the objectives of and thus assessment for this subject. Teamwork is judged as part of the final grades for various aspects of the report particularly in step three (in submitting a team agreement) and in step six which requires students to submit an analysis of their teamwork performance.  To emphasise this point, the subject coordinator, Peter Rossini, states on his web site that “students who cannot demonstrate teamwork will be considered to have failed this objective in the subject”.  Full details of this process are provided in Appendix seven and are well worth consideration by other academic staff.

12. Further development of Graduate Qualities in other core and elective subjects in the Bachelor of International Business has also begun as a result of funding for this project. A project officer was engaged to approach individual subject coordinators with examples of work already undertaken (as described above) and to encourage and support individual efforts in adopting the Graduate Quality framework.  It is necessary first step to use the personal enthusiasm and energy of this project officer combined with the weight of evidence of preceding work to convince individuals of the importance of this framework and to support their efforts in improving their subjects in line with this framework. Part of the aim of this project officer’s work would be to facilitate a change in focus from specific content acquisition to processes which develop generic Graduate Qualities. However, this part of the project was not well developed due to the departure of the project officer interstate.  A much longer-term development is required.

13. As part of his role the project officer conducted a survey of staff attitudes to the Graduate Quality framework.  The detailed results of this survey are included in Appendix eight.  The survey reveals that whilst there is a degree of support there is an undercurrent of resistance to the adoption of the Graduate Quality framework by a number of staff in the School of International Business.   This resistance has lead to limited ownership of Graduate Qualities by some academic staff.  Reasons for staff resistance varied from lack of acceptance of the framework as a whole (perhaps due to the ‘top down’ approach) to implementation difficulties related to under-resourcing and workloads and to a lack of objective testing to determine if students had acquired particular qualities.

· Explanation of outcomes of the project

In broad terms the project is designed to assist with improvements to the teaching and learning outcomes in the core subjects taught in the Bachelor of International Business.  Individual subjects may have different issues to resolve and thus different solutions are proposed.  No one size will fit all.  For example the problem in Accounting, Decisions and Accountability was the declining pass rates (from 76.4% in 1994, semester one to 50.8% in 1998, semester one).  The redevelopment of this subject has led to a complete turnaround in this trend with a pass rate of 81.3% achieved in semester 1, 1999.  

All eight Division core subjects have changed their teaching methodology to some extent.  All core subjects have introduced Graduate Qualities to new students and have reference to them in their teaching materials.  A number of second and third year subjects have also begun to take on the framework.  Coordinators who have been involved in this process report that the changes have led to improved outcomes for students, with improvements to first year Accounting pass rates a major success.

The success of the changes made to individual subjects has led to requests from other subject coordinators to institute this process in their fields of expertise.  Some other coordinators are more difficult to enthuse and more personal approaches, such as that of the project officer mentioned in points 12 and 13 above, may be necessary.

· Critical reflections of the team

A combination of factors is essential for the success of such projects:

1. A corporate environment committed to the framework which is indeed the case at the University of South Australia

2. Effective leadership at senior management levels

3. Information sharing by senior management with academic staff at all levels

4. Ownership of the framework at middle-management level (Head of School, Dean: Teaching and Learning, Course and Core Subject Coordinators) and leadership in implementing this framework

5. Dynamic interactive project workshops at the local school level (perhaps by professional development staff from FLC) designed to educate staff, brainstorm ideas and initiate the stages of the implementation of the Graduate Qualities framework.

6. Dedicated time and resources – trade-off with existing workloads. In order to free-up staff time it may be possible to teach courses in modules allowing a staff member a dedicated period of time to develop the subject for future semesters on the condition that the Graduate Qualities framework is adhered to.

7. Commitment and enthusiasm from academic staff – motivation issues are a real impediment to further developments.

8. A commitment to involve students in the process through subject coordinators and events such as orientation (and as seen in the current Recording of Achievement project).  Students have to be shown the benefits and given the opportunities to develop Graduate Qualities both in their university lives and also shown how activities outside of university can enhance this process.  The involvement of careers counsellor is vital, as students can be motivated through the likelihood of increased employment opportunities.

· What consultancies, resources, support did you find particularly useful?

The support of the staff from the Division core subjects within the QIPTL project has been invaluable.  The trust and camaraderie that has been built up over a number of years has assisted in the wholehearted adoption of the Graduate Quality framework. The establishment of positions of Director: Teaching and Learning and later the Dean: Teaching and Learning has also facilitated this process though providing resources and in particular a leadership role. 

The assistance of FLC learning advisers and top level support from the Director of the FLC, Associate Professor Bruce King and his staff has also made this project possible.  This support has ranged from direct assistance in meetings by learning advisers and direct work on teaching and learning in the various subjects to the provision of leaflets and posters.

There has also been financial support from this grant and another ATN grant provided through the FLC.  The student inventory was also initially supported by an individual CUTSD grant won by Dr. Martin Shanahan to continue work done in conjunction with Professor Erik Meyer.  Dr Shanahan has been instrumental in carrying out the aspects associated with point 10 of the main body of the report.

· Conclusion 

Despite progress made over the last few years, there is still a long way to go to fully implement the Graduate Qualities framework into all subjects in the Bachelor of International Business.  However, the process is accelerating and adoption by staff and students is rapidly increasing.  Given time and resources, Graduate Qualities should permeate all aspects of this degree.

· Appendices with sample products

Appendix one- Graduate Qualities Staff Review/Quality Leaflet Analysis 

Appendix two – Sample week one tutorial called Week 1 Modules – A Template

Appendix three – four sample tutorials (Business Information Systems, Work and Organisation, Accounting, Decisions and Accountability, Introduction to Law)

Appendix four – Accounting Decisions and Accountability and Issues in Accounting Theory GC-Grid

Appendix five – Graduate Qualities section taken from standardised Subject Information Booklet in the Division of Business and Enterprise

Appendix six – Student Sample Inventory statements

Appendix seven – Forecasting and Business Analysis Step by Step Guide

Appendix eight – Graduate Qualities Implementation Survey

Appendix one – Graduate Qualities Staff Review/Quality Leaflet Analysis.

Graduate Qualities Staff Review Quality Leaflet Analysis

Review and Analysis Conducted January 2000

Staff of various subjects reviewed Graduate Qualities (GQ) leaflets in order to ascertain the degree of development and attitude towards the implementation of the GQ program at the University of South Australia.

The following discussion represents a compilation of comments/ suggestions from respondents.

Graduate Quality(s) under review:

Graduate Quality 4: A graduate…can work both autonomously and collaboratively as a professional.

Subject:
Economic Environment

Generally most staff were supportive of the GQ 4 leaflet. Importance was placed on the need to provide students coming straight out of secondary schooling with a sense of working both collaboratively and autonomously. One respondent felt that students accepted the new teaching methodology more easily than past practice and that it allowed them to articulate more clearly about why students should be able to work in groups.

The benefit of enhanced employability was also mentioned. Through GQ it is perceived that students will be more aware of how GQs are aligned with employers’ needs and thus enhance their overall employability because of this (ie: the value and relevance of GQ development in the student).

However, not all responses were on a positive note. With respect to the actual leaflet there remains some doubt as to what it is that the leaflet attempts to achieve. One respondent questioned whether the leaflet was designed for student use or for staff use to explain to students. If for staff use then essentially it is just another teaching aid. However, if it is for student use (ie: enhancing the autonomous qualities in the student – GQ4) then perhaps the marketing of the concept may benefit from an overall facelift, that it be more “sexier” and “catchy” and that it retain the qualities of being simple and concise. This theme was also echoed by another respondent who suggested that if staff and the university are to encourage students to read the leaflets, then the layout and appearance must improve. Replacing long paragraphs with short, catchy, simple, and concise sentences would go a along way to enticing students to read the leaflets. More specific details may be better served by including these in Division Handbook.

Graduate Quality(s) under review:

Graduate Quality 1: A graduate of the University of South Australia operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice.

Subject:
Accounting Decisions & Accountability

Staff comments/ suggestions for the subject Accounting Decisions & Accountability were quite different from those provided by staff that were involved with the subject Economic Environment. The main disparity stems from the attitude that students suffer an overload of information at the beginning of a semester when presented the vast amounts of teaching materials to be covered over that period. This concern is more centred at the practical limitations of the GQ program.

The format of the leaflet was also raised as a possible concern with some suggesting that it would be better served y the booklet from which students can refer back to over their course. Students collect enormous amounts of handouts and various papers in which a GQ leaflet can easily be binned with unwanted material or simply lost.

The success of the introduction of GQs at an undergraduate level is perhaps guided by undergraduate attitudes towards study. Material is generally prioritised into various aspects of goals, objectives, teaching methods that are specific/ applicable to the student and information that is not relevant or needed for the exam is cast aside if not forgotten altogether.

Graduate Quality(s) under review:

Graduate Quality 2: A graduate… is prepared for lifelong learning in pursuit of personal development and excellence in professional practice.

Subject:
Business Information Systems

For the subject Business Information Systems only one response was received. The comments / suggestions tended to reiterate the main points above, specifically that in the respondent’s view students were faced with an information overload when introducing GQ with all the other teaching material for the subject and that the leaflet contained too much information. The particular staff member reformatted the GQ teaching methodology in such a way that students were provided with a more general overview of GQs and in addition focussed on a specific GQ elaborating its rationale, place and contribution to the students’ university experience and specific to the subject being studied. With regard to the leaflet itself it was found to contain too much information and was not specific enough to each GQ. Reformatting the leaflet was again suggested as the recommended solution.

Appendix two – Sample week one tutorial called Week 1 modules – A template

WEEK 1 MODULES  - A TEMPLATE

The following is a proposed outline/structure for the planned week 1 modules or tutorials or workshops in faculty core subjects.  The time is 1 hour although timing can be increased or decreased (proportionately) for classes of different length. 

1. Introduction/icebreaker exercise





10 minutes

7 different types are required (don’t all use the same one) or you could try mixtures of these.   Some examples are;

· introduce the person next to you for 2 minutes after talking to them for 5 minutes

· the name game where the first person in the group says something like  “My name is Vicki Feast and I brought a banana to university with me today”.  The next person has to repeat that and add their name and the thing they brought to uni today.  And so the process goes on.

· All students write down something about themselves which describes them to the class on a piece of paper, for example hobbies, talents, trips they have taken, unusual family activities, appearances. Alternatively you could actually pick a theme and stick to that, for example hobbies only. Tutor collects them, reads them to the class and the class tries to guess who the description applies to. 

· A group getting to know you exercise.  Students sit in groups of say 6.  Each group is given a specific question to deal with.  After 5 minutes a group spokesperson reports back on the best answer.  Some questions may be (but you make up your own):

1. How would your parents have described you as a child?

2. What was your childhood nickname and how do you feel about it now?

3. What is your favourite possession?

4. What is the funniest/silliest/saddest/? thing that ever happened to you?

5. Name something you hate/love to do.  Why?

6. What is your biggest success to date?

( Students all have a turn at introducing themselves and giving one sentence about “What have I heard about studying this subject at University?  Optional: Tutor tries to respond to each comment.

( Groups of two students have in turns coming out to the front of the class and talking to the class about something that interests them.  The other student does all they can to ignore them – body language, talking etc.  This exercise attempts to teach skills of listening to others.

( Students all introduce themselves and in turn respond to the question:

“What is the most confusing/difficult/ best/? thing you have discovered about University so far”?

2. What is needed for this subject?





20 minutes

· What materials do I need?

· What classes do I need to attend?

· What do I need to know/do to begin next weeks study?

And so on.

Perhaps a grid could be constructed (similar to the Economic Environment examples attached) where students have a list of all subject materials and have to work out how to prioritise their use in weeks 2 and 3.

3.  Graduate quality exercise or activity




20 minutes

Give students the two leaflets attached - one on all graduate qualities and the other outlining more detail about the graduate quality that you are emphasising today.  Give students a brief talk about where they came from and why the university is so keen on implementing them and how they can help improve their employability.  Use the training package for information/help.  These exercises are suggestions ONLY and can be used or discarded as required.  They are meant to serve as examples to give coordinators examples and get us started.  Other suggestions are very welcome.

Some suggestions for exercises:

· Body of knowledge – Accounting

Devise an Accounting situation/scenario (perhaps from a newspaper article) which queries the accepted body of knowledge in Accounting.  Ask students to analyse  the issue(s) in question (perhaps in groups) and try and work out why the issue(s) are being questioned.  Each group could report back to the class with their interpretation.  Make the issue/article as non-technical as possible.

· Life-long learning – Business Information Systems

Ask students to write on a scrap piece of paper 5 things they already know about and 5 things they would like to learn about Information Systems or Computers or some other generic term.  Then they should try and put a time line on when they would like to learn this.  Ask them to include some immediate, short term and longer-term ideas.  Ask them when they think they may have learned all there is to know about this subject?

· Problem solving- Marketing

Devise a marketing problem scenario and clearly identify it by summarising it in some form (eg handout).  Identify and list the forces which are blocking a solution to the problem.  Identify action steps to eliminate the blocking forces and perhaps solve the problem. Identify solutions to the problem.  The group makes (theoretical) commitments towards solving the problem.

Key questions could be:

1. What is the problem?

2. What are the alternative solutions open to us?

3. What are the consequences of those solutions?

4. Are there any risks involved in the solution?

5. Are there any alternative ways of thinking about the problem (for example, from different cultural perspectives)?

6. How can we make sure our solution works?

7. Whose responsibility is it to solve the problem?

8. What happens if someone breaks their commitment to solve the problem?

· Working collaborative and autonomously – Economic Environment

Group exercises in which groups are given a set of 6 ‘group problem’ scenarios. They have to read them and work out how they would respond if that situation happened to their group later in the semester in Economic Environment.  The solutions are presented to the class.  A follow up exercise asks them to make a list of rules or norms (based on the above discussion) to guide their group behaviour in group assignments and presentations.

· Ethical Action – Introduction to Law

Present an issue/situation which has legal ramifications.  Provide a written copy/summary to the class of no more than ½ page.  Students are to discuss, possibly in groups, the ethical issues that arise.  What about the issues related to whether or not lawyers should defend clients even if they know they are guilty?  The issues could be a scenario where someone has acted unethically.

· Effective communication – Communication and the Media

The tutor brings multiple copies of a recent newspaper article into the class.  Students are asked to summarise the content of the article and indicate answers to “ What aspects of this article meant that it communicated well to you?  What represented poor communication?” or “What was difficult to understand in the article?”  

· International perspective – Work and Organisation

Present an issue/question about work such as attitudes towards work.  Give the class some time to think/write about how this issue would be treated/dealt with/thought about outside Australia.  What things characterise Australians’ attitude towards work?  What differences exist in Malaysia? Korea? China?

4. Conclusion








10 minutes

What burning questions do you have?

OR 

How do I know …. type questions

OR

What do I do if….. type questions.

Appendix three – four sample tutorials (Business Information Systems, Work and Organisation, Accounting, Decisions and Accountability, Introduction to law)

1. Business Information Systems

We give the students an overview of what grad qualities are, then give them a lifelong learning sheet which they then fill in.  The students fill in the lifelong learning document individually and the subject coordinator kept this a personal learning event.

Life-long Learning

This is a personal, individual exercise which is designed to encourage you to think about your career goals and to consider your pathways to successfully achieving them.

What do you aim to be in 10 or 15 years time?

…………………………………………………………………………………………..

…………………………………………………………………………………………..

What skills and experiences will you need to achieve your aims?

…………………………………………………………………………………………..

…………………………………………………………………………………………..

Do you have any special characteristics (strengths / weaknesses) which will affect you achieving you aims?

…………………………………………………………………………………………..

…………………………………………………………………………………………..

What skills and experiences do you have now?

…………………………………………………………………………………………..

…………………………………………………………………………………………..

What skills will this University degree give you?

…………………………………………………………………………………………..

…………………………………………………………………………………………..

What extra skills and experience will you require?

…………………………………………………………………………………………..

…………………………………………………………………………………………..

When will you get the extra skills and experience you require?

…………………………………………………………………………………………..

2. Work and Organisation

Memo to: Tutoring staff 11337

Memo from David Lane

Topic: Graduate qualities 

Please conduct the following activities in your introductory tutorial

· Operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice

Please draw attention to the learning objectives; the introductory lecture to set the scene; the overviews to give the students a sense of direction; the support text reading; the summary at the end of the Study Guide topics, and the glossary of key terms and concepts.

· Is prepared for lifelong learning in pursuit of personal development and excellence in professional practice

Please discuss the importance of concrete experiences, reflective learning, abstract conceptualisation and active experimentation both in tutorials and in daily work and living as the means of creating lifelong learners

· Is an effective problem solver, capable of applying logical, critical and creative thinking to a range of problems.

Please emphasise that cognitive development will be pursued by and through the weekly tutorial tasks which seek to elicit student reasoning in relation to the tasks.  Please ensure you create a supportive atmosphere in order to elicit student reasoning in relation to learning tasks set for tutorials.

· Can work both autonomously and collaboratively as a professional citizen

Please draw attention to the objectives of Topic 8, which reads Social Relations at Work, which emphasises both the value of dependent and independent in behaviour in organisations.

· Is committed to ethical action and social responsibility as a professional and citizen

Please emphasise that there are stages of moral reasoning through which people proceed towards moral autonomy (Kholberg, 1975) and that the morality of work and life and behaviour in organisations will often be questioned in tutorials

· Communicates effectively in professional practice and as a member of the community

Please emphasise the value of writing skills developed through essays and through student presentations and the need to be culturally sensitive to people in the tutorial group

· Demonstrates an international perspective as a professional and as a citizen

Please draw students' attention to Topic 12 where they will be studying transnational dimensions of work and organisation, which addresses this graduate quality specifically

David Lane 

Subject Co-ordinator 11337

3. Accounting, Decisions and Accountability.

11951 Accounting, Decisions and Accountability

Week 1 Tutorial

1. Tutor introduction. (2 minutes)

2. ‘Getting to know you” exercise. (15 minutes)

3. What is needed for this subject? (5 minutes)

· Subject Information Booklet [blue] (handed out in O week lecture)

· Study Guide [yellow] (handed out in O week lecture)

· Readings Book [green] (to be purchased from Campus Central for $6.50)

· Lecture Outlines [white] (handed out in week 1 lecture)

· Text Book and Turning the Key ( to be purchased from Unibooks)

· Computer Software (to be purchased from Unibooks)

4. Organise groups of 4-5 students for the Workshops, which begin in week 2. (5 minutes)

5. Graduate Quality Exercise. (20 minutes)

Body of Knowledge

Analyse the attached newspaper article in your workshop groups and report back to the class.

Hint Box

The issue that students are to focus on in this article is the valuation of wildlife, which is discussed in paragraphs 7 and  8.

A new accounting standard has been introduced (AASB 1037: Self Generating and Regenerating Assets) which allows companies to change the basis of measurement of certain assets from historic cost to net market value. This will result in some items being included in the financial statements for the first time, and for the value of those items to change from year to year, with any increases or decreases being recorded as revenues or expenses.

Net market value is the net amount a company would expect to receive if they sold the item in an active market. If a market for the item does not exist, then an estimate of the net market value will be used. Currently in Australia the purchase and sale of wildlife is illegal.

The accounting standards are based on the body of knowledge (conceptual framework) of accounting. Many people assume that accounting is a very objective subject and that the body of knowledge is straightforward. In reality the accounting profession controls the rules by which we measure success. Here we have an example where the introduction of a new standard will dramatically change the value of the company, even though there has been no real change to the operations of the business.


In your groups discuss the following:

· How would you estimate the net market value of a potoroo?

· Do the financial statements really reflect the value of the company?

What do you think this shows about the objective nature of accounting?

6. Questions. (3 minutes)

On anything at all about Accounting, Decisions and Accountability.

4. Introduction to Law

INTRODUCTION TO LAW

Orientation Tutorial

1
Introduction

15 mins approx

Begin by introducing yourself – perhaps a bit of background on teaching experience/ current involvement with legal practice – whatever spin suits you best!

Ask the students to introduce themselves – go around the group, one at a time and ask them to include something about whether they’ve studied law before, what/how much they know about law and what they hope to gain from studying this subject.

Break them into groups of 4-5 and get them to see how many of the following terms they already understand (hopefully, most!)

Plaintiff

Defendant

Appeal

Jurisdiction

Prosecution

Barrister

Constitution

Legislation

2. 
Familiarisation with materials/ texts 

15 mins approx

First, ensure students know they need a copy of both the Subject Info and the Study Guide. Briefly take them through the SI pointing out subject content (ie Sections A-C) texts and assessment package. Note tutorial attendance/ participation is compulsory and counts towards the final grade and that exam is open-book. Point out that reference list is there to assist if they need clarification on some point or other etc. Also point out note on student work load – 9 -12 hours per week expected from them. Emphasise the need to prepare a good set of well structured notes on a week by week basis  (ha – we can only live in hope!) and especially tutorial preparation.

Then, show them briefly around the Study Guide. Point out it provides structured outline of material to be covered in subject, note references to texts at beginning of each topic and emphasise that it should be used to guide their note taking ie it is indeed a study guide. Then show them that the tutorial questions are at the back, pp 51. Be sure to explain that while they should prepare answers to all the questions (note form is acceptable) not all questions will necessarily be dealt with in tutorials, according to time constraints. Point out what ‘text questions’ and ‘problem and answer guide’ mean (see top p 53) and that all the cases they are required to read and answer questions on are in the course materials book. Finally, point out the model Q and A on p 58 and stress they should refer back to it when begin tutorial work on problems in contract.

Next, look at the texts with them. Understanding law is pretty straightforward. Recommend that they read it straight through once and then note chs 1-7 &9 carefully, working from Study Guide. Understanding Contract Law – show them the table of cases at front and explain what citations mean (simply that they are references for locating cases in law reports) and show them the table of statutes. If you have time, have a quick look at the headnote/ statute in the Study Guide pp11. Refer them to the glossary at the back of the book.

Course materials – look through contents page with them – point out that the extracts from Vermeesch and Lindgren relate to Section A of the subject and are referred to at the beginning of topics 1 and 3 in Study Guide. Note that Part B contains case extracts on contract. Note especially that part C is their text for Section C of the subject ie Agency.

3
Graduate Qualities

15 mins approx

Ours is ‘ethical action’ – see the leaflet on this. Distribute the problem, and leaflet to students and get them to break into groups of 4-5 to discuss it. Points to get them to focus on would include

· identify the ethical issues raised, eg reading another’s files, the question of bribery, the release of an unsafe product

· what to do?? Eg keep quiet, blow the whistle, blackmail Newman!!??

· what legal implications arise/legal protections should/do exist

4.
Any Questions???

5 mins

Appendix four – Accounting, Decisions and Accountability and Issues in Accounting Theory Graduate Quality grids

ACCOUNTING, DECISIONS AND ACCOUNTABILITY

GRADUATE QUALITIES GRID

The seven graduate qualities for the University of South Australia are:

1. Operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice
(1.0)

2. Is prepared for life-long learning in pursuit of personal development and excellence in professional practice
(1.0)

3. Is an effective problem solver, capable of applying logical, critical and creative thinking to a range of problems
 (1.0)

4. Can work both autonomously and collaboratively as a professional





(0.5)

5. Is committed to ethical action and social responsibility as a professional and a citizen


(0.25)

6. Communicates effectively in professional practice and as a member of the community


(0.5)

7. Demonstrates an international perspective as a professional and as a citizen



(0.25)

Subject objective
Related to GQ #?
GQ credit point weighting
Assessment activities related to subject objective and GQ
Weighting
Timing
Summary of teaching and learning activities to develop objectives
Timing

Appreciate the role of accounting in society


1

5
1.0

0.25
Sometimes covered in the multiple choice section of the mid semester test
1%
Week 5
Lecture 1 includes the Accounting Standard development process and the main areas of accountant employment.

Lecture 1 also includes a section on accounting ethics and how they impact on practice.

These themes are developed further in the tutorial in week 2.
Week 1

Understand how individuals and organisations use accounting information


1

2

3
1.0

1.0

1.0
Mid semester test question 3 is based on the decision making model developed in the week 1 lecture and week 2 tutorial.  The decision making model is also included in question 5 of the exam.
2.8%
Week 5
The week 1 lecture and week 2 tutorial discuss the role of accounting as an input into the decision making process.

A decision making model is outlined in the lecture and practiced in tut/lect.
Week 1

Be able to record accounting data in a systematic manner


1

3
1.0

1.0
Mid semester test questions 2 & 4 test the students knowledge of the journal entry process.

End of semester exam questions 1 & 3 test the students ability to make balance day adjustments and to prepare the three external financial reports of profit & loss statement, balance sheet and cash flow statement
5.2

33
Week 5

Week 15
Lectures, tutorials and workshops in weeks 2 to 6 and week 9 develop the students skills to record accounting information according to the rules of the discipline and to produce the three major external financial reports of profit & loss statement, balance sheet and cash flow statement.
Weeks 2-6 & 9

Understand, apply and be able to critically analyse, the concepts that underlie the major accounting reports


1

3
1.0

1.0
Mid semester test question 1

End of semester exam question 2 has two questions on the concepts underlying the accounting process based on the conceptual framework of accounting.
1 %

10.8%
Week 5
The assumptions and concepts underlying accounting are introduced in lectures, tutorials and workshops during weeks 1 to 7 and are then summarised within the accounting conceptual framework in week 8.
Weeks 1-8

Be able to prepare and use common financial and management accounting reports


1

3

6
1.0

1.0

0.5
End of semester exam questions 4 on budgeting and question 5 on CVP analysis and time value of money.
16.2%
Week 15
The students are introduced to the budgeting process in week 11 lectures and use these skills to prepare the week 12 workshop and tutorial.

CVP analysis and time value of money are introduced in the week 12 lecture and practiced in the week 13 workshop and tutorial.
Weeks 10 -12

Be able to communicate findings from accounting information
2

3

4

6
1.0

1.0

0.5

0.5
Major assignment where 2/3 of marks are for presentation and written content

During workshops and tutorials
13.3%

10%
Week 10

Weeks 2-13
The major assignment is a report to a client that is expected to be presented in a professional manner.  Detailed guidelines are provided to assist the students in the preparation of the report.

Workshops and tutorials involve communicating results to a group of people.


Be able to work together collaboratively to solve accounting problems


3

4
1.0

0.5
Assessment of effort of groups in the workshops

The assignment can be prepared in groups of up to 3 students
15%

2%
Weeks 2-13
Workshop answers are to be prepared in groups of 5 students where they will have to complete a group assessment form reflecting the individuals contribution to the group effort.

The major assignment can be produced in groups of up to 3 students.
Weeks 2-13

APPENDIX – ISSUES IN ACCOUNTING THEORY GRADUATE QUALITIES GRIDtc " APPENDIX - ACCOUNTING, DECISIONS AND ACCOUNTABILITY GRADUATE QUALITIES GRID "
The seven graduate qualities for the University of South Australia are:

8. Operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice

(1.50)
9. Is prepared for life-long learning in pursuit of personal development and excellence in professional practice
(0.75)
10. Is an effective problem solver, capable of applying logical, critical and creative thinking to a range of problems
(1.0)
11. Can work both autonomously and collaboratively as a professional






(0.50)
12. Is committed to ethical action and social responsibility as a professional and a citizen




(0.25)
13. Communicates effectively in professional practice and as a member of the community



(0.50)
14. Demonstrates an international perspective as a professional and as a citizen





-
Subject objective
Related to GQ #?
GQ credit point weighting
Assessment activities related to subject objective and GQ
Weighting
Timing
Summary of teaching and learning activities to develop objectives
Timing

Demonstrate an understanding of contemporary theories of accounting
1

2

6
1.5

0.75

0.5
Test

Exam
10%

40%
Week 6

Week 15
Lectures

Tutorials

Weeks 2-4 descriptive theory

Weeks 5-12 conceptual framework
Week 1-12

Week 2-13

Appraise the conceptual basis or proposed reforms of accounting principles
1

2

3

4
1.5

0.75

1.0

0.5
Assignment
20%
Week 10
Lecture on the basis of the conceptual framework

Assignment
Week 5

Week 10

Demonstrate an understanding of contemporary accounting research
1

2

4
1.5

0.75

0.5
Test

Assignment (sometimes)

Exam
5%

10%

5%
Week 6

Week 10

Week 15
Lectures and tutorials on Capital Market Research and Accounting Policy Choice Research
Week 2-4

Explain the ethical bases of contemporary accounting theory and research
5
0.25



Lecture and tutorial on normative vs positive theories

Tutorial question on conceptual framework
Week 1-2

Week 7

Use accounting concepts to solve financial reporting issues
1

2

3

4

6
1.5

0.75

1.0

0.5

0.5
Assignment

Exam
15%

40%
Week 10

Week 15
Lecture and tutorials

Topic 5 onwards, application of the conceptual framework and measurement
Week 7

Appendix five – Graduate Qualities section from standardised Subject Information Booklet proforma with Economic Environment Subject Information booklet as an example.

UNIVERSITY OF SOUTH AUSTRALIA





DIVISION OF BUSINESS AND ENTERPRISE

SCHOOL OF [INSERT SCHOOL NAME]

[INSERT SUBJECT CODE]

[INSERT SUBJECT NAME]

SUBJECT INFORMATION BOOKLET

SEMESTER [INSERT NUMBER AND YEAR]

SUBJECT COORDINATORS:
[Insert Name]

ADDRESS:


[Insert Room Number and Campus]

TELEPHONE:


[Insert Telephone]

FACSIMILE:


[Insert Fax]

EMAIL:


[Insert email]

CONTENTS

1.
Subject Information


1.1 Value of subject

1.2 When subject is offered

1.3 Assumed knowledge

1.4 Awards serviced by this subject


2.
Introduction


3.
Background Information


4.
Subject Outline


5.
Aims


6.
Learning Outcomes


7.
Graduate Qualities


8.
Textbooks and Other Resources


9.
Assessment




9.1 
Assessment Summary

9.1.1.
Summary of Requirements
9.1.2
Detailed Requirements


9.2 
Exam Information


9.3 
Supplementary Assessment



9.3.1.
Grounds for awarding supplementary assessment


9.4
Conceded and Terminating Pass


9.5
Deferred Assessment




9.6
Special Considerations




9.6.1
Grounds for Special Consideration



9.7
Students with Disabilities


9.8
Important Information for Students


9.9
Guidelines for Language Usage within Assignments


10.
Key Dates


11.
Past Exam Papers


1.
SUBJECT INFORMATION

1.1
Value of subject:

[Insert point value]
1.2
When subject is offered:

[Insert semester, year]





[Insert timetable options]


1.3
Assumed knowledge:

[Insert assumed knowledge]
1.4
Awards serviced by this subject:
[Insert relevant Awards]

2.
INTRODUCTION  (eg welcome, website info.)

3. BACKGROUND INFORMATION  (eg staff, hours of study, 


teaching and learning styles)

4.
SUBJECT OUTLINE (eg subject topics)

5.
AIMS

6.
LEARNING OUTCOMES

7.
GRADUATE QUALITIES

7.1
Operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice.


[Insert way in which subject gives students the opportunity to achieve this quality]

7.2 Is prepared for life-long learning in pursuit of personal development and excellence in professional practice.


[Insert way in which subject gives students the opportunity to achieve this quality]

7.2 Is an effective problem solver, capable of applying logical, critical, and creative thinking to a range of problems.


[Insert way in which subject gives students the opportunity to achieve this quality]

7.3 Can work both autonomously and collaboratively as a professional.


[Insert way in which subject gives students the opportunity to achieve this quality]

7.4 Is committed to ethical action and social responsibility as a professional and citizen.


[Insert way in which subject gives students the opportunity to achieve this quality]

7.5 Communicates effectively in professional practice and as a member of a community.


[Insert way in which subject gives students the opportunity to achieve this quality]

7.7
Demonstrates an international perspective as a professional and as a citizen.

[Insert way in which subject gives students the opportunity to achieve this quality]

Economic Environment  subject Information Booklet Example - Graduate qualities section

In addition to the above learning outcomes, students in Economic Environment also have the opportunity to begin the development of graduate qualities.  The statements about graduate qualities have been developed over the last three years at the University of South Australia.  They focus on the development of key competencies and help distinguish graduates from the University of South Australia from graduates from other universities.  The seven graduate qualities are that a graduate from the University of South Australia:

· operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice;

· is prepared for life-long learning in pursuit of personal development and excellence in professional practice;

· is an effective problem solver, capable of applying logical, critical and creative thinking to a range of problems;

· can work both autonomously and collaboratively as a professional;

· is committed to ethical action and social responsibility as a professional and citizen;

· communicates effectively in professional practice and as a member of the community; and

· demonstrates an international perspective as a professional and as a citizen

(from ‘The Guide to writing course and subject documents: developing the qualities of a University of South Australia graduate’, written by staff at the Flexible Learning Centre of the University of South Australia)

The curriculum and assessment practices in Economic Environment have been extensively modified and shaped by these seven graduate qualities since 1997.  Thus the co-ordinators of the subject believe that students who successfully complete Economic Environment have been given an opportunity to begin the development of these qualities.  

Part of the impetus for the development of these graduate qualities has come from employer groups.  Therefore it can only be an advantage to students seeking employment to have these experiences.  On the following pages of this booklet you are presented with more detail about how the development of graduate qualities are enhanced in Economic Environment.  You may like to use these pages in assisting you to prepare curricula vitae and applications for employment.  In no way do they represent a guarantee of achievement of these qualities by individual students but it is claimed that students are given an opportunity to develop these qualities as they progress and achieve success in Economic Environment.

During the course of studying Economic Environment you were provided with the following opportunities to acquire or develop the University’s Graduate Qualities.

Operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice.

As a result of the lectures using a fully developed lecture guide, collaborative learning workshops and study groups that you participated in, as well as the reading and other independent learning activities that you undertook, you have been exposed to the current thinking about the principles of macroeconomics.  As a result you may more fully understand the external environment of the organisations in which you will be employed as a professional.

Is prepared for life-long learning in pursuit of personal development and excellence in professional practice.

This subject was designed to provide students with the opportunity to gain a range of skills that would facilitate life-long learning.  These activities associated with this aim included;

· An introduction to time management skills in Independent Learning Activities;

· An introduction to project management skills;

· A comprehensive package of materials which allowed students to work independently through the course;

· The requirement that students critically review and evaluate the validity of evidence and data; and

· The requirement to develop sound research skills and be innovative in locating appropriate sources of evidence and data.

Is an effective problem solver, capable of applying logical, critical and creative thinking to a range of problems.

The syllabus of Economic Environment has been developed using principles of learning based on a Problem Solving approach.  Consequently, students were presented with a number of opportunities to acquire and develop effective problem solving strategies.  These activities included;

· Real life applications in collaborative learning workshops; and

· Analysis and interpretation of raw data in the major report

Can work autonomously and collaboratively as a professional 

This subject provided students with a number of opportunities to develop the ability to work both as a group member and independently of both staff and other students.  These opportunities included;

· Training in group work and processes in week 1 workshops;

· The submission of a group report, which was a major item of assessment;

· Un-staffed study groups where students were required to undertake student-centered learning activities in groups;

· The requirement for a group presentations and group activities in a Collaborative Learning Workshop; and 

· Students were clearly informed of staff expectations about the Independent Learning Activities that they should undertake outside of formal contact hours and the time students should devote to these tasks.

Is committed to ethical action and social responsibility as a professional and a citizen.

This subject provided included a number of teaching activities that required students to think about a range of ethical issues.  These activities included;

· The inclusion of equity, in addition to efficiency, as a evaluative criterion;

· A focus on social justice and equity issues in the media watch;

· The inclusion of a number of articles, as associated activities, in Real World Economics, that have social justice or equity issues as their central theme; and

· The clearly articulated expectation that social justice issues were to be a major theme in the major report.

Communicates effectively in professional practice and as a member of the community.

Study and assessment activities in Economic Environment supported the development of oral and written communication skills.  Specific assessment activities supporting communication skills included:

· Oral communication skills assessed through oral presentations in workshops and participation marks for workshops, together worth 15% of the final assessment; and 

· Written communication skills assessed through a large written report and a two hour final examination, together worth 70% of the final assessment

Demonstrates an international perspective as a professional and as a citizen.

When Economic Environment was redeveloped for 1998 and beyond, the following aspects were incorporated into its syllabus to increase the internationalisation of the subject;

· The adoption of a new textbook which has a much more international perspective than the book it replaced;

· The adoption of a textbook supplement called Real World Economics, which includes a large number of international applications of economic theory;

· Encouragement to use articles drawn from the foreign press as part of the Media Watch;

· Allocation of students to groups on a random basis in order to maximise the mix of age, gender and ethnic background of group members; and

· Inclusion of one entire topic (out of seven) on international issues and linking of this topic to the rest of the course in lectures and workshops.

Appendix Six – Student Sample Inventory statements

The statements below represent a random sample of the kind of statements to which students were asked to respond. Student responses were recorded on scale of 0-4 (a Likert type response) covering responses that ranged from agree strongly to disagree strongly.  Entwistle, Wilson, and others initially developed the inventory approach to student learning.


Repetition helps me to check the meaning of what I learn







Before I can relate something new to what I 
already know, I need 

to commit it to memory



I know I have learned something when I can form counter arguments 

of my own




In learning new concepts or ideas I might look for alternative explanations in books or websites



Everything that needs to be learned is known



I never seem to have enough time to catch up on my homework






When solving problems I think ahead of what I am doing in terms of what to do next



I automatically remember things that make sense to me 







In revising for tests or exams I rely on past papers more than my own notes





In learning new material I focus on the broader aspects rather than the detail




I remember things that don’t make sense to me by writing them out over and over  



Appendix seven – Forecasting and Business Analysis Step by Step Guide

This is a step by step guide to the forecasting and business analysis assignment.  This guide will not take you step by step through "how" to do the assignment, simply through the steps you need to follow to meet all the required components of the assignment.  Simply work your way through the following steps.



Step 1:  Familiarise yourself with the assignment

The assignment is the major source of learning in this subject. It is not simply an assessment tool; it is a learning tool.   The assignment is designed to be a simplification of a typical business project. It will require students to cover the entire problem solving process which involves defining the problem, collecting relevant data, analysing the data, interpreting the results and reporting these in a form that is understandable to the client. This will take the student through the various stages of a typical commercial project from submitting an expression of interest through an interim report and finishing with a final report in a suitable business format and at a commercial standard. Paralleling this will be reports about how the project team is working. This leads to a heuristic approach to learning that will develop much greater understanding and the development of a wider range of graduate qualities. Basically this is the process of learning by doing. Your understanding of the process and techniques will be enhanced by having to use them rather than just study them. 



Step 2:  Select your team and topic

  The assignment is to be done in teams of three students where possible. In exceptional circumstances the subject co-ordinator will allow teams of two. This will normally only be if there are not three available students to make up a team. The team will be required to work together to meet the objectives of the assignment. Parts of these objectives are to demonstrate that you can work effectively as

 a team. This will be assessed as a part of the subject. Students that can not demonstrate effective teamwork will be considered to have failed to achieve this objective in the subject. Each team will submit a team agreement when the team is formed. This will be a contract between each of the members on the team where you will decide how your team will function, what your team goals are and a commitment to each other member of the team. After the first half of the semester, your team will report on its progress as a team.   A range of topics is available on this web site. Teams should look at these carefully to decide upon a topic. Each general topic expands to a full series of closely related but more specific topics for you to choose from.  Topics that have already been chosen will be shown by the name of the company (student team) that has selected that topic. Once you have found a suitable topic you should e-mail the subject co-ordinator to choose this topic. It is a good idea to give some preferences as a topic may have been chosen between the time that you find a topic on the web and the time it is to be allocated by the subject co-ordinator. Once a topic has been nominated, it will not be available to other teams. Once the topic is nominated students should consider themselves to be competing for this project against other project teams from other institutions.



Step 3:  Prepare and submit team agreement

   The team agreement is to be submitted via an e-mail to the subject co-ordinator.  It must not exceed 200 words.  The purpose of this agreement is to help to develop effective teams prior to work being commenced.  This assignment is not done in teams for administrative convenience or to decrease the marking load. It will in fact make both administration and marking more difficult for the staff.  One of the objectives of this subject is for students to develop a better understanding of how to work effectively in teams.  This agreement will go a long way to making sure that the team will work effectively and will share the same goals.

   Your teams agreement must include:



· Personnel in the team - who are the group members.  Specify names and UniSA identification numbers please. 

· On what basis the team will function. How the work will be done?  How does your team intend to operate?  What ever you choose, you should remember that the assignment is a learning tool.  If you divide the work up then as a team you are deciding not to give each member the opportunity to learn everything.  A better solution might be to make different members of the team responsible for overseeing different sections but for everyone to involved in everything. 

· What are the team goals? – especially in terms of assessment and work input.   Your group needs to agree on what you are trying to achieve.  This might be expressed simply in terms of the expected grade for your final report.  If one member of the group wants to achieve a high distinction, one a credit and the other just wants to pass, then maybe you need to reconsider your team.  One of the greatest sources for team disagreement is a realisation that each member is trying to achieve something different. 

· Statement of commitment to the team by each group member (to be worded by the team).   This is the time that each team member must commit to the team.  If the team fails to function properly, members may be reminded of the commitment that they promised to make to the team. 

· Preferences for a topic.  If you have not already been allocated a topic then you should include your preferences for a topic with this report. 



   Students should make every attempt to meet the due date for this agreement. Team agreements submitted on time and of a satisfactory standard will be given a mark of 2.  Submissions of a satisfactory standard, but submitted up to a week late will be given 1 mark.  Unsatisfactory submissions or submissions more than a week late will be give 0.



      Step 4:  Prepare and submit the expression of interest



At this stage you should have a working team and have nominated a topic.  In order to "win" the project on the topic that you have nominated, your team must submit a satisfactory expression of interest by the due date.   If teams do not submit a satisfactory expression of interest by the due date, the project will be assumed to be lost to another institution and teams must select an alternative topic. When the team has finally won the topic, it is time to get moving with the hard work of meeting your clients needs. More details of what is required are listed below.  The expression of interest is to be submitted via an e-mail to the subject co-ordinator (your tutor will assess the work).  It will cover the following issues.

· Clear definition of the problem to be solved 

· Clear and measurable objectives 

· Probable data sources 

· Probable analysis 

· Estimated time frame and progress to specified dates 



The expression of interest must be submitted before the due date. Because of ethical reasons it is not appropriate to accept any late submissions. Failure to submit a satisfactory expression of interest by the due date will mean that teams must select an alternative topic. Teams must "win" the rights to a topic through a satisfactory expression of interest before proceeding, however expressions of interest submitted after the due date will not be given any marks.



      Step 5:  The interim report

The interim report is to be a short report that will be given to your tutor for assessment. It should strictly meet the guidelines in terms of not exceeding 1000 words and 5 pages of appendices. The expectation of an interim report is that the client can see that you have begun some preliminary work and hopefully reached the stage where you have anticipated any difficulties or changes that need to be made. Your team’s interim report should include at least the following 

· Evidence that you have collected the main data and performed basic analysis of this. This should include at least relevant data plots and simple time series analysis to identify any significant patterns (such as trend and seasonality) in the data. 

· Any changes to procedure from that originally suggested or a clarification of procedure and methodology based on the interim investigation. 

· Any preliminary findings that relate to the clients request 



The interim report should be submitted to campus central by the due date.  Because of ethical reasons it is not appropriate to accept any late submissions. Failure to submit a satisfactory interim report by the due date will mean that teams have not met the ethical and contractual obligations of the client. A satisfactory interim report must be submitted before proceeding, however interim reports submitted after the due date will not be given any marks.



      Step 6: Analyse your teamwork in the teamwork report

The team report is to be submitted via an e-mail to the subject co-ordinator (to be marked by your tutor) and should not exceed 300 words.   The purpose of this report is for teams to report on how they have functioned as a team and is also the decision point to decide if the team should continue. 

The team report will be the basis for establishing the future of the team. Teams should submit a short (to the point) report that comments on the activities of the team and how the team has worked towards the principles from the team agreement. In the event that a team has become dysfunctional or partly dysfunctional, each member of the team may submit a report.

If the team has functioned well and wishes to continue on the same basis the team will be given a mark of 3 and should continue with the report for the client. 

If there have been problems within the team then the team should ask for some assistance from their tutor to help with the working of the team. In this case teams will be given a mark of 2. 

If the team decides to split, (into a team of two and an individual or as three individuals) then the each team member will be given a mark of 1 and then each new team (or individual) must submit the final report.  Students will be advised to seek assistance in working in teams from the student support services.  If a team report is not submitted or is submitted after the due date then those members will receive no marks for this report. 



      Step 7:  The final business report

   The final report will be a business style report that meets the needs of your client. This part of the assignment will give you the opportunity to show your creativity in presentation, however you must always remember the clients needs and the word and page limit of 3000 words and 10 pages of appendices. Your tutor will mark the assignment and they will be assessing the output as a business report. This means that they will be looking at it from the point of view of the client. 

While the marker will be assessing the report from the client’s point of view, students should understand there is no "right" answer in this assignment. The assessor will be looking to see if the team has used a logical approach, supported by theory and reported in a manner that the client can understand.

Teams that submit their final report by the due date will receive a 2.5% point bonus to their marks for meeting the expected deadline. The marking staff will make every effort to return these reports prior to the examination. Reports may be submitted to your tutor at a tutorial before the required time on the due date or submitted to Campus Central prior to the due date. 

Teams that can not make the due date for the final report may have an extension of up to one week without penalty. Reports handed in during this period will be marked after those handed in on the due date and it is unlikely that markers can guarantee that they will be marked prior to the examination. Reports submitted after the due date must be submitted to campus central. 

Reports will not be accepted after the one-week extension period.

Source: subject web site at http://www-p.unisanet.unisa.edu.au/11648/ (written by coordinator Peter Rossini and published with permission)

Appendix eight – Graduate Qualities Implementation Survey

University of South Australia

School of International Business

1999 Graduate Qualities Implementation Survey: Analysis of Survey Data

The 1999 Graduate Qualities Implementation Survey was sent out to respective academics, including Head of School, Dean of Teaching, Course and Subject Coordinators and general teaching staff involved with the Degree of International Business at the University of South Australia, to assess the degree of implementation and success of the Graduate Qualities program as adopted by Academic Board in May 1996. Overall the response was exceptional, this in part due to the (dis)like of academics to the Graduate Qualities program and their desire to voice their opinion respectively.

The following responses to the survey questions provide a summary of the opinions of academic staff from the School of International Business, UniSA, and respectively, in this context represent feelings, attitudes and beliefs of those associated with the implementation of Graduate Qualities within the University.

Question 1:

What is your understanding of UniSA Graduate Qualities?

The concept of Graduate Qualities (GQ) is provided by Bradley(1997, p5) as


“a central aspect of quality assurance and improvement processes. It is a 

  significant shift in the way quality is now being conceptualised from inputs 

  (such as funding, academic staff qualifications and student entry scores) 

  towards educational outputs which can demonstrate achievement of the 

  claims about quality to the various stakeholder groups”

The majority of responses tended to support this theme however there did appear to be some confusion / misunderstanding as to whom is responsible for the development of the seven graduate qualities. Some responses supported the notion that development rested on the shoulders of teaching staff whose responsibility it is to develop in their students the graduate qualities whereas others suggest that the development phase should rest with the student. In addition, there appears some disparity concerning whether students are “expected” or should “aspire” to develop the seven graduate qualities. One respondent suggested that the input process is designed to improve and maintain quality assurance in teaching delivery and education to students without drawing on the ‘output process’ of the GQ as a fundamental concept behind demonstration of achievement of the claims about quality to the various stakeholder groups.

Question 2:

How do you feel about Graduate Qualities at UniSA?

Responses were generally supportive suggesting that GQ focuses one on teaching styles / methods rather than on context alone. Concern regarding an ‘input’ rather than an ‘output’ focus was again raised suggesting that GQ is implemented by senior administrators with little knowledge of teaching / lecturing at an undergraduate level. This raises the question of at what level down the organisational hierarchy should the implementation process be initiated? This theme was expanded in a response to suggest that any discontent with organisational hierarchy would receive little relief at course / subject level as fiscal constraints and poor facilities plague implementation, thus serving only to further aggravate academic staff already opposed to the concept.

Question 3:

Do you consider UniSA’s Graduate qualities to be important / unimportant / minimal importance to a student’s university experience – please elaborate?

Generally, those surveyed felt that GQs are important in the sense that there is the possibility, if students and staff take them seriously, to enable one to differentiate UniSA students from students of other universities. However, there remain concerns about the right process of implementation. For instance some respondents felt that ticking boxes and making sure that the number adds up to 4.5 points, as suggested by the Flexible Learning Centre, is perhaps the wrong approach in that it assumes that each graduate quality is mutually exclusive when in fact there may be some overlap between the qualities. Others suggest that it helps to define the end point of the student’s stay at uni and therefore is a good numerical indicator of the degree to which students have been exposed or are able to develop these GQs.

Question 4:

To what degree have you implemented graduate qualities in courses / subjects for which you are responsible? Please explain / outline below.

Respondents noted that they have implemented GQs with some stating that their efforts have been to a very high degree. One respondent noted that they had implemented the concept but in a way not necessarily in the explicit format / process imposed by the university.

Question 5:

Have you encountered any problems in implementing GQ at UniSA? Yes/ No?

If yes, please outline nature of difficulties.

Some of the respondents suggested that there exist certain objections from staff, which lead to a lack of cooperation between them. Also, it was noted that a respondent felt that some of the part-time tutors do not embrace the GQ concepts as wholeheartedly as members of the academic staff do. This may be attributed to, as one suggests, as the substantial resource costs associated with explicitly implementing all the “dots” and “t’s” of a GQ program. In addition there is a considerable time allocation needed in the implementation phase which can seriously eat into time allocated for lectures, tutorials and student consultations. These are issues that are weighed up against value and relevance of the fully blown GQ implementation process as set out in Bradley (1997, pp9-22).

Question 6:

How should Graduate Qualities be ratified with industry (employer groups) and professional associations?

There is the perception that a quality assurance stamp that is self-announced doesn’t really mean much and accordingly the same might be said about UniSA’s GQs. A respondent felt that there should be something (ie. a set of standards) coming from Canberra that would validate that quality can in fact be assured. Unlike Accounting and Banking and Finance which have their respective bodies namely Australian Chartered Accountants (ACA) or  the Australian Society of Certified Practising Accountants (ASCPA) and Australian Institute of Banking and Finance (AIBF) respectively, the International Business Degree has no industry group to ratify the degree against a set of codes, qualities and practices. Interestingly, the same can be said for ratifying government standards of quality assurance with industry groups. A respondent suggested that industry and professional associations should be informed in a very up-front and proud manner that this is what the university is doing for them. Form and function may be of concern here as employer groups and professional associations may feel that graduates should satisfy the needs and requirements of industry rather than the other way around. Presently, there lacks a suitable benchmark on which to compare.

Question 7:

UniSA claims graduates possess certain key qualities (seven graduate qualities) when they finish their degree. To what extent do you think graduates possess these attributes and what would you consider as the inherent flaw (if any) in making such a claim?

Whether the mere exposure to graduate qualities and an individual’s desire to develop them can be justifiably claimed as sufficient enough for students to possess all seven - graduate qualities is arguable. Even if a student makes use of all opportunities provided to them to acquire the GQs it doesn’t necessarily mean they will possess them. The survey suggested that some form of objective testing is needed to validate such a claim and in any event this is extremely hard to verify or dispute as any interpretation by the respective stakeholders (ie: university, students, and employers) is at its best subjective, and in any event are likely to vary depending on the particular course / discipline / cultural environment that the student is studying / exposed to.

In short, the university’s generic qualities may in fact be too generic to be applied across all the university’s courses. This sentiment is echoed by the survey’s respondents some of whom argue that the implied transition from input processes to output processes, as prescribed by the GQ’s concept, has not occurred and that the real issue lies with academic staff, who are not treated professionally and whom are working under resource constraints, and because of this business students are penalised due to limiting factors that have restricted the transition from an input to output orientation.

Question 8:

What advantages of UniSA’s GQ do you see for:

i) Students

ii) Employers

iii) Community

Those surveyed supported the idea that there are a number of advantages in implementing GQs within the university’s teaching and learning structure. Better learning opportunities, work ready graduates and more effective / productive workforce through good educational strategies represented the general perceived outcome of a GQ’s program. All three groups listed above are assumed to benefit from GQ implementation however the issue of resource allocation towards students instead of being redirected to the FLC and treating academics more professionally was reported as an impediment to the success of GQ’s implementation. The respondent noting this problem also highlighted the fact that the success of the Hong Kong program is evidence of adequate resource allocation and a greater degree of academic autonomy in the teaching and learning environment (i.e. unhindered to a lesser degree by academic board and university bureaucrats ).

Question 9:

Are there any other things that you would like to comment on regarding graduate qualities, including UniSA’s policy, implementation issues and usefulness in university courses and to the university graduate.

Perhaps the most significant issue provided by respondents was that there appears little desire and incentive for academic ownership of GQ. The rationale for this apparent dislike of the concept stems from a lack of confidence and general unease of the top-down approach imposed by senior bureaucrats of whom were perceived by those surveyed as being detached, oblivious and possessing little experience in the teaching and learning environment. The role of senior management in becoming more aware of the issues / problems faced by academics and the need to devise strategies to meet these factors was also an important issue raised by the survey.

The real problem as perceived by respondents in the survey related to the execution of graduate qualities. Problems of implementation were noted as creating more work with little sense of ownership by academics that have to deliver / implement the concepts behind GQ. This may explain why some respondents suggested that the process of GQ implementation should be made “mandatory” and “testable” at both school and faculty level rather than a quasi approach as is currently employed. Issues of ownership and effort are complimentary and with greater involvement understanding between senior management (academic board, etc.) and academic staff who are involved in the actual implementation phase may greatly assist in bridging the gap between these two groups and lead to the overall success of Graduate Qualities at UniSA. 
7
23

_942477849.doc
��



�
















