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Introduction

Since 1993, the University has used a framework to guide the development of teaching and learning priorities and emphases. A new framework builds on earlier commitments but accommodates the changing context of higher education and seeks to position the University as dynamic, progressive and responsive to the range of stakeholders who have legitimate interests in higher education and its graduates, is described in this paper. The framework will shape teaching and learning planning at UniSA for 2007 and beyond.

The new framework
The new framework’s principal function is to indicate the key elements of our teaching and learning activity and the relationships between them. It indicates a coherent process linking intentions, implementation activity, outcomes and reflections on improvements. In this, it is not unlike an Approach-Deployment-Results-Improvement (ADRI) cycle often used for quality assurance and accountability purposes. Where educational models and quality assurance cycles differ is in the weighting given to the linearity of decision-taking processes.  The ADRI cycle involves a definite step-by-step rationality; educational models tend to acknowledge the complexity of interactions between their composite elements. 

It has been constructed to reflect both a spiral of activity but also acknowledge that the component elements impact on each other in dynamic ways.

For the purposes of accountability – we wish to think of the framework in terms of an ADRI cycle, we can describe it as follows.
1. Approach involves the factors which shape our thinking and the way we go about planning for the future, i.e. moving from our core values, reflected in commitments of access to, equity within and quality throughout our programs; guided by our establishing Act of Parliament, the University Mission and its Statement of Strategic Intent; and acknowledging the force of both the local and international contexts of higher education.

2. Deployment refers to implementing our teaching and learning framework and we describe here the elements that shape teaching and learning (the centrality of Graduate Qualities in all teaching and learning arrangements); how we implement them (fostering student engagement facilitated by the provision of flexible learning environments); and our acknowledgement of  the importance of disciplinary knowledge, the teaching-research nexus, the critical experiential dimension of practice based learning, and learning through service to others. 

3. Results are reflected in the outcomes of teaching and learning as manifest in the performance of our graduates in relation to their professional expertise, generic skills (e.g. communication abilities, collaboration abilities, information literacy or problem solving skills), and personal attributes (e.g. commitments to ethical behaviour, continuing professional development and having international perspectives on their professional activity).  We discharge our mission as a university by developing graduates who can meet the intellectual, civic, and professional needs of society and industry.

4. Improvement should be evidence based, taking account of the way students report their experience, feedback from other stakeholders (e.g. government, the professions and their associations, employing bodies), and the extent to which we meet standards established through benchmarking.  These evidence sources are used both in our internal planning, review and improvement processes, and also through external validation (e.g. AUQA audits and professional accreditation).
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Our Approach - an approach centred on values
At base, what distinguishes institutions in the Australian system of comprehensive universities are those aspects of their mission that reflect particular values commitments. Some, for example, stress the importance of liberal education – education for its own sake – while others, such as the members of the Australian Technology Network, value research and teaching which have social and economic impact, i.e. they value the applied dimension of education.  In particular, they emphasise the readiness of their graduates for professional practice and their potential for career mobility. For UniSA, this particular value derives from requirements of the University embedded in the Act of Parliament which established it. 
The University Act also establishes other value positions, which have been interpreted for practical purposes in the University Mission and its Statement of Strategic Intent.  There is an explicit legislative requirement that UniSA provide educational programs for people who have experienced educational disadvantage of one form or another, and for Indigenous people. The University represents these commitments as obligations to ensure access to, equity within, and quality provision throughout its programs for all members of its diverse student community.
The environment within which we plan to put our values into effect includes more than the Act and the interpretations of it in the Statements of Mission and Strategic Intent. The University operates within both a national and an international context. At the national level, there is considerable emphasis on accountability, good governance, and performance against national indicators.  Internationally, UniSA is part of the competitive globalisation of educational service provision and recruits heavily from student populations overseas. It also delivers programs in association with partner organisations into a number of countries, particularly in South-Eastern and Eastern Asia. These involvements have significance for our quality assurance processes, international accreditation and legitimacy, approaches to program delivery and academic development of staff both in Adelaide and offshore, and the diversity of our student body.
Our Deployment - focussed on the Qualities of a University of South Australia Graduate

The University has achieved significant recognition for its commitment to producing graduates who possess a range of generic attributes
, of which disciplinary knowledge and technical expertise is the first. The other six reflect the tacit claims of many universities as characteristics of those who have studied with them, but in the University of South Australia these are mandated assessable components of all programs. 

The specific challenges for the University community posed by the commitment to Graduate Qualities include:

1) recognition that these generic attributes are considered by professional associations and employers as critical employability skills and attitudes and, as such, central to the achievement of our mission as an applied university,

2) expressing the outcomes of programs and courses as assessable realisations of these generic skills,

3) introducing students to these generic skills from the earliest days of their engagement with programs and reinforcing their development throughout, including the establishment of links to the development of career planning skills, experiential learning and successful entry to (or career mobility within) the professions, and

4) understanding that these generic attributes are not additions to the substance of courses but a discipline-specific way of representing course objectives and content, structuring teaching and learning arrangements, and shaping assessment.

Student engagement

Student engagement builds on the University’s existing commitment to student-centred learning and involves:

· the active contribution a student makes to his or her own learning,

· combined with institutional provision of educational opportunities that are empirically linked to quality learning outcomes,

· in order that students move successfully into professional employment or enjoy enhanced career mobility and personal achievements as citizens.

There are three explicit challenges in this for the University community: 

1) fostering active student participation in their learning which accommodates and expands the earlier commitment to student centeredness, with new emphases on the quality of first year student experience, fostering an active student orientation to study and university life, and providing opportunities for all students to engage in experiential learning,

2) implementing empirically derived teaching strategies, which build on an earlier commitment to the scholarship of teaching
, and

3) accepting the institutional mission as an applied university established to provide entrants to, and inservice education for, the professions.

Flexible learning environments

It is considered unlikely that students will be encouraged to engage (in the sense outlined above) with their studies if the environment in which learning occurs reinforces teacher-centeredness, passive learning, or transmission models of learning. In the past, this led the University to make a serious commitment to the flexible delivery of programs as an enabling mechanism for achieving student-centeredness and the development of the Graduate Qualities.   More recently, discussions have focussed on a broader conception of flexible learning environments.

Flexible Learning Environments include (1) the physical spaces and resources provided by the University, (2) the various tools and software that comprise the virtual teaching, learning and support environment available to students and staff, and (3) the series of arrangements made by staff to foster, guide and structure learning. The provision of flexible learning environments will always be a work in progress. However, what is central to this conception is an understanding that all these things can be directed towards providing students with

· more choices for students, including about where, when and (in part) what they study,

· opportunities to draw on personal experience – including that provided in workplace settings or community service – to inform their studies, and 

· support for taking greater responsibility for managing their own learning and engagement with the University. 
There is a continuing commitment to the online delivery of some aspect of all programs by 2010. Other commitments are to workplace experience being integrated into every undergraduate program, to recognition for engagement in various forms of service activity (eg mentoring other students), and support for those who seek international experience.
Disciplinary knowledge

The development of disciplinary knowledge, understandings and skills is the product of higher education.  It is a necessary condition of professional proficiency and the first commitment of our Graduate Qualities. The commitment to such knowledge in universities goes well beyond establishing technical expertise.  It involves a sufficient grounding in the distinctive elements of a discipline – i.e. its unique concepts, processes, emphases and tests of truth – such that graduates can make intelligent responses even in professional contexts they may not previously have encountered.
The regular review of the disciplinary knowledge content against professional and societal expectations and needs ensures quality and significance are maintained.

It is a characteristic of applied universities, such as UniSA, that students may well pursue fields of study that involve more than one discipline, because the problems of professional practice do not always fit neatly into one or other of the disciplines of knowledge. 

The Teaching-Research Nexus

The University considers that there are mutually beneficial connections between teaching and research and that learning is a central outcome of both
.  While the Graduate Qualities shape our perspective on how programs contribute to meeting the requirements of professional practice, and disciplinary expertise affords a necessary foundation for entry to the professions, the teaching-research nexus suggests approaches to teaching that value problem-solving, inquiry methods and discovery-based learning. These are both conducive to student engagement and encourage behaviour embodied in the Graduate Qualities.
At base, the teaching-research nexus encourages undergraduate students to emulate the problem-solving and enquiry approaches of the applied researcher. Further, by stimulating interest in this approach to knowledge generation and acquisition, some students will be encouraged to pursue research activity for employment purposes, both within and beyond the academy.

Such teaching will be based on engagement, emphasising an appropriate balance between theory and experiential learning activities, and foster such knowledge, understandings and skills that students not only commence professional practice with the likelihood of success, but are able to confront new problems intelligently, even in contexts they have not previously encountered.  This should be a characteristic of all higher education, but – as discussed above – it assumes particular significance in applied universities.
Practice based learning

The University is committed to all undergraduate students having some element of practice-based learning during their program.  This affords a basis of ‘real world’ activity that informs and encourages reflection on theoretical studies and classroom experience.  The practice-based component of programs also allows students to explore and rehearse, in supervised settings, the application of their growing professional understanding, knowledge and skills to workplace contexts.
Employers and professional associations have unequivocal commitment to the importance of such practice-based learning as a necessary condition of readiness for professional employment. University teachers, too, value the practicum or clinical setting as the testing ground for knowledge in application, as well as underlining the importance of the work-related skills embedded in the Graduate Qualities.

Service learning

Service learning is a particular application of practice based learning, and valuable for fostering those aspects of the Graduate Qualities that are more about personal attributes and value positions than simply work-related capabilities.  In service learning, students use their developing professional knowledge in practical settings that are directed to the support of other people, whether as individuals or in groups.  Service learning has a ‘public good’ dimension. It recognises the orientation to citizenship in the Graduate Qualities and reflects an understanding that the benefits of an individual’s education in civilised societies are not simply those of self-interest, but admit an element of mutuality; a recognition that the societal support of higher education for some carries an expectation that the community as a whole will benefit. Service learning thus contributes to the equity mission of the University by acknowledging student work undertaken in relation to the support of others and embeds this orientation to the broader community in teaching approaches.
The University supports a range of programs that allow students to get recognition for undertaking practical experience in situations that allow them to apply their growing professional understanding for the benefit of others.
Deployment infrastructure

The commitment to providing flexible learning environments is both systematic and very comprehensive. This paper can only indicate some instances. 

For example, there are commitments to 24 hour access, informal learning spaces, provision of computer terminals and printers, wireless connectivity, blended recreational and work spaces, new laboratories and studio spaces, simulated clinical settings, technology enabled classrooms and residential buildings, and adaptive technology suites for students with specific support needs.

Campus Central and Learning Connection are tangible instances of structuring support so students can reasonably be expected to exercise greater personal responsibility for their own engagement with the institution.  So, too, are the capacity to manage enrolments online, to access personal and academic information through individual portals, to obtain 24 hour assistance through help-desks and Ask Learning Connection, and the provision of University services outside conventional business hours and over holidays and weekends.

The greatest challenge for the University, however, is to ensure that academic staff have the necessary understandings, attitudes and skills to structure learning opportunities for students that encourage engagement.  To this end, UniSA has committed itself to systematic evaluation and improvement of teaching, mandated that all staff new to the institution undertake significant induction and subsequent professional development, and provided comprehensive reward and recognition schemes for those who engage in high quality and innovative teaching.

Our Results - recognising success through the impact of our graduates

In an applied University, there can be no more important measure of the success of the institution’s programs than that graduates serve as a force for good, both as professionals and citizens. For UniSA, an important test of success is that graduates proceed to outcomes as professionals and citizens that are equitable, regardless of any present or residual disadvantage students may have experienced at the point of entry to our programs.

While success manifests itself in the achievements of graduates as individuals, or as individual members of professional or civic groups, there are other stakeholders who make judgements about the extent of graduating students’ professional expertise, the generic skills they possess that lead to workplace success, and the personal attributes that shape their contribution to society.

Some, such as professional associations and registration bodies, make their judgements explicit by establishing conditions which professional programs must meet in terms of the learning opportunities they provide for students, and are able to justify as outcomes of these commitments. 
UniSA considers the impact of its graduates to be manifest principally in their (1) professional expertise (which could be assessed through employer satisfaction, high rates of entry to the professions, or career mobility within them);  (2) generic expertise, which is taken to mean those professional employment related skills (such as communication abilities or problem-solving capacity) that extend beyond the technical knowledge of relevant disciplines; and (3) personal attributes, such as a commitment to ethical behaviour or life-long learning, such that the graduates concerned make a sustainable impact as useful citizens in their society. 
Our graduates will be successful to the extent that they make a contribution to their chosen profession, as citizens in the wider society, and contribute either as knowledge workers or informed community members to the well-being of our society and its economy.  It is an important dimension of the outcomes of higher education that such contributions have a reflective, and sometimes even critical, dimension.  Impact is not to be judged simply by levels of acquiescence and conformity; rather, the educated professional contributes by fostering the continuing growth of society, its economy and their component parts, not simply by continuity and extension, but importantly, through improvement.
Evidence as the basis of judgment

Any model of teaching and learning, intended as a prescription for, and description of, what happens in an educational institution, has a degree of circularity.  This has been particularly invoked here in the adaptation of the ADRI cycle as a mechanism of legitimising and accounting for our practice.  What UniSA seeks to emphasise is the critical importance of judgments, both about success and necessary improvement, which derive from evidence. Much conventional higher education practice has been guided by some theoretical underpinnings, sometimes quite strong value commitments, and frequently pragmatic accommodations to the constraint of day to day realities.

The University of South Australia is clearly guided by its value commitments, has a theoretical position on the way programs are developed and delivered, and values their application in practical settings.  Reflections on these matters afford part of decisions about improvement. More importantly, however, the institution is committed to gathering data, analysing it, and using this as a primary source for informing judgements about future activity. Other agencies monitor and rank the success of the University in discharging its mission by auditing processes and outcomes surrounding the delivery of programs.  Further, both government and other institutions look to publicly available data on performance against specified indicators to assess the relative success of institutions.

Whether at the level of individual student achievement or of groups within courses, or by considering the performance of the institution as a whole against national indicators, judgements will increasingly depend upon quantitative and qualitative evidence.

Three important sources of data are (1) students’ reflections on elements of their experience within the institution and their success in meeting their aspirations subsequently, (2) feedback obtained from key stakeholders, such as professional employers or associations that regulate the practice of professionals, relating to the acceptability of graduates in the workplace or as members of discipline-based associations; and (3) the achievement against explicit criteria of the University and its component parts against like entities more widely, both in Australia and overseas. 

This data, its analysis and subsequent application for improvement and quality assurance, is managed in two spheres: (1) the internal planning, review and quality improvement process, and (2) in the validation afforded to the delivery of our programs and the achievements of our graduates afforded by external bodies established to make such determinations.  
Improvement infrastructure
A comprehensive evaluation framework for individual programs is implemented throughout the institution supported by a range of committees within its management structure. The University is also guided by a number of academic policies, guidelines and codes of good practice which specify standards and frameworks related to academic practice. They include:

· Assessment Policies and Procedures Manual http://www.unisa.edu.au/policies/manual/default.asp 

· Advisory Structures http://www.unisa.edu.au/policies/policies/academic/A38.asp
· Broadening Undergraduate Education Policy A - 33.6 http://www.unisa.edu.au/policies/policies/academic/A33.asp 

· Honours Programs Policy A - 42.10 http://www.unisa.edu.au/policies/policies/academic/A42.asp 

· Quality Assurance and Improvement: Programs, Courses and Teaching Arrangements Policy A-35.A.10 http://www.unisa.edu.au/policies/policies/academic/A35a.asp 

· Program Transition Policy A-45.3 http://www.unisa.edu.au/policies/policies/academic/A45.asp 

· Recognition of Prior Learning for Credit, Exemption and Studies-in-Lieu Policy A - 13.8 http://www.unisa.edu.au/policies/policies/academic/A13.asp 

· Review Policy A - 35.B.5 http://www.unisa.edu.au/policies/policies/academic/A35B.asp 

· Principles of Student Assessment http://www.unisa.edu.au/policies/manual/default.asp#4  

· Code of Good Practice: University Teaching http://www.unisa.edu.au/policies/codes/goodprac/univ.asp  

· Program Approval Manual http://www.unisa.edu.au/sas/processes/progapproval.asp 
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� Comprehensive discussion of the Graduate Qualities, together with resources to support their inclusion in programs and courses, is available at


� HYPERLINK "http://www.unisanet.unisa.edu.au/gradquals/" ��http://www.unisanet.unisa.edu.au/gradquals/�





� Universities variously describe these generic skills as Graduate Qualities, Graduate Attributes, Generic Capabilities, Work-related Skills, Skills for Living, etc. We wish to emphasise their critical relationship to successful professional practice and the world of work.


� � HYPERLINK "http://www.unisanet.unisa.edu.au/scholarship/" ��http://www.unisanet.unisa.edu.au/scholarship/�





� This discussion is elaborated in Teaching-Research Nexus at the University of South Australia (February 2007), internal discussion paper.
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